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32 TIME SAVING TIPS FOR TEACHERS 
2014 mindsteps 

  

One of the biggest challenges for teachers is finding time in the day to do the things that 

matter most to you.  The following tips are designed to help you save more time so that you 

can focus on the things that really matter.  I will print them all over the next few 

newsletters.   
 

9. Keep a log of phone calls made to parents.  You can create a form which includes the name of the 

student, phone number, reason called, and the results.  This way you not only have a record of the call, 

but all the information you need for any next steps in one place.     

10. Don’t call out students' names in order to take roll.  Once students are at work, take roll.  If 

you have a seating chart, you can see who is absent in one sweep.   

11. Create a generic “Classroom Procedures” list for substitutes.  Include schedules, important 

points to remember, the process of taking roll, etc.  This can be attached to specific lesson plans. 

12. Create templates for materials you create regularly.  You can store on your computer a lesson 

plan template, then use “save as” to name the lesson plan.  Or, you can store a template for quizzes, 

handouts, spelling lists, etc. That way, you don’t have to recreate the document from scratch each time 

you need a new one.   

13.Keep a file folder handy with extra copies of forms you normally use.  For example, keep 

extra copies of lunch counts, field-trip forms, blank order forms, etc. so that you don’t need to look for a 

copy of the form every time you need one.   

14. Keep a large calendar handy for noting make-up assignments for students who were 

absent.  Instruct students to check the calendar when they return from an absence.  Place any materials 

they will need near the calendar. Tell students that it will be their responsibility to check the 

appropriate folder when they return.  

 To the world you might be one person, but to one person you might be the world.  Mark Twain 
 

Dear Colleagues, 

 As you wind down this school year, take some time to reflect on the quote above.  In the whole 

scheme of things, you are just one individual among many.  However to your students, you may 

represent safety, peace, hope, and like the quote says “their world”. Before your students leave for 

summer vacation, send them off with tons of praise and encouragement. 

 Cheer and celebrate your students in the classroom. Talk to them and let them talk to you.    

Throw away your red pencil. Rather than reveal how many were wrong, check how many were right.  

Remember all of your communications contain both words and actions. Make them positive. 

Engage them in positive conversations. Be available to them. Our availability and accessibility is vital 

and we must make adjustments. If we tell them our door is open for them, make sure that is not locked. 

Remember all of your communications contain both words and actions. Make them positive. 

 Be positive and elevate your students’ self worth.  Reveal to them the talents, behaviors, skills, 

or gifts you have observed.  Encourage greater achievement and confirm that you believe in them.  But 

most of all let them know that they have made a difference in your lives.   

 Have a great summer, get some rest, and know you make a difference in your students’ lives.  
  

LaToy Kennedy, Ph.D. Chief Curriculum and Instructional Officer 



PROFESSIONAL GROWTH PLANS BRINGS US TO A CLOSE 
Submitted by Revonda Johnson, Instructional Improvement Officer 

 

 Professional Growth Plans (PGP’s) will be reviewed with your evaluator by 

May 30, 2014.  Your Professional Growth Plan identified two goals that you would 

work on throughout the year in order to improve the quality of instruction, classroom 

management, or another area identified by you during your self-assessment.  These 

goals were re-visited during your Mid-Cycle Conference and at your End of Cycle 

Conference, but in order to grow each staff member is afforded the opportunity to work on them throughout 

the school year.  When you attend your PGP conference, you should be ready to discuss the progress on your 

goals.  Did you meet what you set out to do?   Do you still have work to do?  What did you learn that helped 

you improve the area identified by you as an area of need?  What has changed in your instruction or 

classroom?  What evidence do you have to show this?  These are just a few questions that can be asked by 

your administrator.   

 Professional Growth Plans make great evidence for portfolios.  Whether you are called to another 

school or district, or if you choose to advance as a professional in another capacity, the PGP can share with 

others your research and efforts to never stop growing and improving.  If you truly worked on your goals this 

year, you should feel a since of pride in yourself at the development you have shown.   Your evidence can be 

used to assist others in the future as you move towards becoming an instructional leader in your school.   

 Many of you will find there is still work to do on the goals you selected.  This should be documented 

in your evidence and you can select the same goals next year if you feel there is more improvement needed 

in order to get the overall rating you want.  For most of you, there should be evidence that your goals are 

complete.  You will utilize the data from this year’s observations and ratings to determine next year’s goals 

along with a new self-assessment.  Remember the purpose of the PGP is to assist you with improving as an 

educator!  Did your Professional Growth Plan meet its purpose?   

A VALUABLE RESOURCE FOR EDUCATORS WHO WORK WITH ENGLISH 

LANGUAGE LEARNERS. WIDA WORLD-CLASS INSTRUCTIONAL DESIGN AND 

ASSESSMENT 
By Rebecca Lindholm—Director of Title I, Early Childhood and ELL Programs 

 

As we prepare to end another year of educating students in District 150, I wanted to share one of the best 

resources for teachers and administrators who work with English Language Learners. Wida.us is a website 

that hosts webinars, contains guides in PDF form  on the latest topics on the education of ELLs, and 

provides learning standards and assessments that we use in Illinois.  WIDA is a consortium of 35 member 

states that provide assessments as well as resources for educators. Most educators may recognize the name 

as it is associated with our district screener (W-APT) and the annual English proficiency exam (ACCESS). 

Their vision states: To be the most trusted resource in the education of Pre-Kindergarten through grade 12 

language learners. 

Areas on the website include: 

· Research: the site provides communication on various topics. One recent communication included 

research completed on corresponding the Framework for English Language Proficiency Development 

Standards to the Common Core State Standards and the Next Generation Science Standards. 

· Resources: Each month WIDA offers Focus Bulletins on topics of interest to educators. The 

bulletins are archived on the site. 

· Learning Standards: the site provides access to the English Learning Development Standards, 

Early Language Development Standards, Spanish Language Development Standards, Spanish Language 

Arts and the Can Do Descriptors. 

Please take the time to visit the website and familiarize yourself with all the information that WIDA has to 

offer. 

If you have any specific questions regarding any aspect of the ELL programs in Peoria Public Schools please 

contact me. Rebecca.Lindholm@psd150.org 

PH. 672-6754 Title I Office 



 FREE Violence Prevention and Bullying Curriculum Resources can be found at 

www.pbis.org 

VIOLENCE AND BULLY PREVENTION IN SCHOOLS 
Submitted by Michelle Coconate and Kristen McElligatt,  RtI  

Preventing Violence in Schools 

Many years of research has shown that safe and successful school environments must include certain 

activities.  Based on research by Sugai, Horner, and Algozzine (2011), the following list includes 8 proven 

activities. 
 

1. School-wide curriculum that emphasizes targeted social skills instruction. 
 

2. Positive school and classroom social cultures where teaching and learning are emphasized. 
 

3. Challenging and engaging instructional practices that effectively maximize academic success for all 

students. 
 

4. Continuous, positive, and active supervision and monitoring of student behavior and learning. 
 

5. Regular, frequent, and positive acknowledgements and reinforcement for student displays of academic and 

social behavior success. 
 

6. Active involvement of all students, family, faculty, and community members. 
 

7. Multi-year and multi-component approaches to implementation. 
 

8. Adults who model the same positive social behaviors and values expected of students. 

School-Wide PBIS and the Prevention of Bullying Behavior 
One of the main beliefs of PBIS is that all students have access to support that minimizes the chance that 

problem behaviors will occur.  These problem behaviors include bullying behavior.  In PBIS schools, 

emphasis should be on what a student does and where the behavior occurs rather than assigning negative 

labels.  Examples of behaviors might include name calling, teasing, verbal aggression, or cyber-harassment, 

while hallway, classroom, bathroom, and bus, are examples of locations where bullying behavior may occur.  

According to Ross, Horner, & Stiller (2011): 

 Successful prevention of bullying behavior is directly linked to teaching adults and students a) what 

bullying looks like, b) what to do before and when bullying behavior is observed, c) how to teach others what 

to do, and d) how to establish a positive and preventive environment that reduces the effectiveness of 

bullying behavior. 

Sugai, G., Horner, R., & Algozzine, B. (2011).  Reducing the effectiveness of bullying behavior in schools.  

Retrieved from www.pbis .org. 

 

http://www.pbis.org


EMPOWERING “IGENERATION” LEARNING THROUGH COMMUNITY 

PARTNERSHIPS IN THE AFTERSCHOOL 
Excerpts from Expanding Minds and Opportunities: The Power of Community-School 

Partnerships in Expanding Learning 
Submitted by Sharon S. Reed, 21st CCLC Project Outreach Liaison 

 

Research indicates that informal learning institutions, such as museums, zoos, and art 

galleries contribute to nurturing the development of children and families through 

experimental educational offerings.  Purposeful learning activities in these programs can 

greatly enhance and foster family learning.  Falk and Dierking (2010) note that 95% of a 

child’s time learning science does not happen in school, and that there are many informal learning 

opportunities for parents to provide their children with a sense of how the world works around them.  Thus, 

what happens outside of school profoundly influences learning.  Additionally, 33% of the variance in student 

achievement can be attributed to the differences between children whose parents read to them, encourage 

them to go to college, and take them to the library and cultural events and children whose parents do not 

provide these supports. (Goodwin, 2011). 

Learning in the 21st century requires students of the “iGeneration” to develop a set of skills needed to 

succeed in the workforce and to become productive citizens in our society (Rosen, 2011).  These skills cannot be 

developed in isolation; they depend on the social learning experiences offered in institutions like museums and 

galleries.  Through a variety of strategies, developed and partnered with the school community, these 

afterschool programs are modeling the kind of learning that will help parents support and encourage more 

independent thinking in their children and cultivate their lifelong interest in the world around them. 

The 21st Century Community Learning Center Grant has afforded the families at Glen Oak Learning 

Center and Harrison Community Learning Center such great programs for the past five years in collaboration 

with the Peoria Art Guild and Peoria Riverfront Museum.   Local studio artists have worked with students in a 

variety of ways and activities that combine the arts and the sciences.  The culminating projects at the end of 

each unit have provided a deeper understanding of content areas and have provided intentional rigorous 

connections to what the students are learning during the school day in math, science, entrepreneurial 

education, and language arts.  The arts integrated activities, aligned with Common Core Standards and 

National Fine Arts Standards, have exemplified the collaborative work produced by community arts partners 

and engaged students and their families in afterschool and lifelong learning experiences. 

While there is still more work to be done to address the inequities that exist among populations with 

regard to access to high quality, informal learning experiences, these programs have made major strides.   

Developing and sustaining meaningful relationships with community organizations is one way to overcome 

this gap and answer the call of the 21st century learning by providing students with opportunities to develop 

new talents, accomplish larger goals, and build a repertoire of lifelong learning skills for the future. 

FIVE WORDS TO GIVE UP 
Master Teacher 

 

As we are all aware, we can live our lives on a much higher plane simply by refusing to look at things in 

certain ways.  Listed below are five simple words that do very little to help us experience the level of 

professional living that allows us to find the satisfaction we need in our work. 
 

“IF ONLY.”  These two words seem to allow us to avoid responsibility for whatever it is that does or doesn’t 

happen. Worse these words make us victim of our situations and they work the same way for students.   

“WHY ME?”  When we use this phrase, we really make ourselves out to be the victim.  “Why me” can be 

defeating and can put us in a trap.  They will almost always put us in a holding pattern.  If we don’t think we 

deserve our fate, we may find it very difficult to be positive, or do anything about the situation. 

“NEVER.”  You really need to take care when using the word “never”. More often than not, we may find that 

unless we can eat our words occasionally, the word “never” will keep us from moving off square one with 

ourselves and everyone else.  
 

 The simple fact is that the more we choose to do in life, the more we will experience.  The words “If 

only,” Why me?” and “never” will almost always get us thinking and behaving in the wrong way.  Using these 

words places the responsibility elsewhere and none with us.  They cause us to adopt hopeless attitudes and 

stances, which are self-pitying and self-destructive.  Give them up! 



  

SUMMERTIME AND THE LIVIN’ IS PD  
Submitted by Dan Hiles, Fine Arts Facilitator 

 

 It’s hard to believe the 2013-14 school year is coming to a close!  Thank you for your continued work and 

dedication to our students and families.  Please get some much needed rest and relaxation during the summer 

months-you’ve earned it!  After you feel recharged and refocused and you would like to find a way to improve your 

“professional chops”, please consider the following: 
 

Get Back to Your Roots: 

All fine arts teachers started off as a specialist in something else.  Whether you are a musician, visual artist, 

dancer, or actor, please take some time to get back to your craft, especially if you don’t get a chance to keep up 

with it during the course of the school year.  Join a community band or orchestra, teach private lessons, take 

some time to start a project, or join a local community theater production.  If you haven’t had experience 

performing or creating in awhile, doing this may help you “reconnect” with your craft which may help remind you 

why you began teaching in the first place.   
   

Advocacy Research: 

ALL fine arts teachers, no matter the socio-economic culture they may work in, need to be advocates for their 

programs and for the fine arts in general.  Continual reminders need to be given to stakeholders of all the 

tangible and intangible qualities that fine arts programs bring to all students.  Being proactive with advocacy can 

go a long way in preventing cuts to programs by drawing support from many different areas when needed. 

Advocacy isn’t just needed for keeping programs, it’s also needed for recruitment purposes as well.  By promoting 

fine arts programs and their benefits, you are also “selling” your program to students and their families.  

Students aren’t always just going to show up for band, orchestra, choir, art, dance, or drama-they’re going to have 

to be convinced.  Again, knowing the facts about fine arts programs and their impact upon student success is a 

VERY powerful tool that, when utilized, can educate or remind people of the importance of the programs in your 

school which they may otherwise take for granted. 

A lot of advocacy research can be done in the comfort of your own home this summer.  Here are some helpful links 

which provides advocacy materials that will be helpful in your summer research: 

http://www.artsalliance.org/advocacy 

http://www.arteducators.org/advocacy/advocacy-resources-network  

http://www.americansforthearts.org/advocate 

http://www.artlex.com/ArtLex/a/advocacy.html 
 

Professional Development Opportunities: 

If you’re not the type who simply wants to stay at home and relax, here are some links to fine arts workshops 

available this summer: 

http://ilmea.org/events/sls/ (This includes three separate sessions over the new PERA law and how it impacts 

music teachers) 

http://www.vandercook.edu/programs/summerMECA14/ (on-campus and on-line classes available) 

http://apcentral.collegeboard.com/InstitutesAndWorkshops (There is a filter option you can use on this website to 

use to find different workshops and clinics) 
 

Thank you for all your hard work and dedication to our students.  Have a wonderful summer! 

If we make our goal to live a life of 

compassion and unconditional love, then the 

world will indeed become a garden where all 

kinds of flowers can bloom and grow.  
Elizabeth Kubler-Ross 



 
COMMON CORE MATHEMATICS AND BASIC MATH FACTS 

Submitted by Susan Gobeyn, Mathematics and Science Coordinator 
 

Over the past decade, lots of blame has been passed around to all parties involved as to why students have not 

memorized their basic math facts. Thankfully, the Common Core State Standards for Mathematics have 

provided some much-needed guidance by emphasizing number sense development in Kindergarten through 

second grade as well as fluency with basic addition facts by the end of second grade and fluency with basic 

multiplication facts by the end of third grade. However, in order for this expectation to be realized, what is 

traditionally done in the classroom regarding “memorizing” math facts must change. 
 

No longer can we expect students to “just memorize” the facts. Timed tests are not an instructional strategy. 

Mathematical fluency must be developed. Recent brain research tells us that information is remembered best 

when it is elaborate, meaningful, and contextual. So the traditional plan of “just memorize” is not a viable 

option for most learners.  
 

Developing mathematical fluency requires students to think. Learning facts through a fluency approach places 

a focus on developing and using mathematical strategies, with the goal of finding  efficient, effective ways to 

apply knowledge to derive unknown facts.  
 

The fluency model of learning math facts: 

1.  Develops number sense. 

2.  Enhances reasoning and understanding. 

3. Alows students to demonstrate effective thinking strategies that involve 

decomposition and recomposition of numbers. 

4.  Develops more advanced student mathematical understanding. 

5.  Increases the likelihood that if students forget a fact, they will have a way to find it. 
 

There are many  number sense patterns that enable a student to develop fluency with 

basic facts: 
 

Addition and Subtraction Patterns 

 Commutative property of addition 

 Doubles 

 Combinations of 10/Make 10 strategies (7 + 5 is the same as 5 + 5 + 2) 

 One more/two more 

 Adding zero 

 Doubles plus 1/near doubles (6 + 7 is the same as 6 + 6 + 1) 

 Add more and subtract extras (7 + 9 is the same as 7 + 10 – 1) 

 Use 10 as a benchmark for subtraction (14 – 6 is the same as 14 – 4 – 2) 

 Relationship between addition and subtraction 

“The best teachers are those who show you where to look, but don't tell you what to see.” 
Alexandra K.Trenfor 

 

“True teachers are those who use themselves as bridges over which they invite their students to 

cross; then, having facilitated their crossing, joyfully collapse, encouraging them to create their 

own.”  
Nikos Kazantzakis 

 

You can’t live a perfect day without doing something for someone who will never be able to repay 

you.  
 John Wooden 

 

“No man can reveal to you aught but that which already lies half asleep in the dawning of your 

knowledge. The teacher who walks in the shadow of the temple, among his followers, gives not of 

his wisdom but rather of his faith and his lovingness. If he is indeed wise he does not bid you enter 

the house of his wisdom, but rather leads you to the threshold of your own mind.” 
Kahlil Gibran, The Prophet 



COMMON CORE MATHEMATICS AND BASIC MATH 

FACTS….CONT. 
 

Multiplication and Division Patterns 

 Doubles 

 Fives 

 Zeros and Ones 

 Nine facts 

 Commutative Property of Multiplication 

 Use the word of to talk about multiplication problems 

 Array thinking (9 x 7 (9 rows of 7) is the same as 10 rows of 7 minus 1 row of 7) 

 Decomposing facts (4 x 8 is the same as (2 x 8) + (2 x 8)) 

 Halving and/or Doubling (4 x 6 is the same as 2 x 12) 

 Use the facts one knows to find  the facts one doesn’t know (6 x 8 is the same as 5 x 8 plus one more row of 

8) 

 Relationship between multiplication and division 
 

If students can experience some success with math facts; if they are shown that they actually do know some 

math facts; if they are shown that there are wonderful patterns in the number system that actually make sense 

and that can be used to figure out answers that they have not learned; if they have opportunities to realize that 

they have the natural capacity to figure facts out, students will put forth effort toward improving their math 

fact fluency and will eventually learn their facts. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date Title Location Time Instructor 

June 5 Doceri iPad App Lindbergh 8:00-11:00am Bryan Chumbley 

June 5 SMART Notebook Lesson Activity 

Toolkit 

Lindbergh 12:00-3:00pm Lisa Kokos 

June 6 Numbers and Pages iPad Apps Lindbergh 8:00-11:00am Bryan Chumbley 

June 6 SMART Notebook- creating your 

own activities 

Lindbergh 12:00-3:00pm Lisa Kokos 

June 9 SMART Response Clickers Lindbergh 8:00-11:00am Bryan Chumbley and Lisa Kokos 

June 10 SMART Notebook Beginner Kellar 12:15-3:15pm Lisa Kokos 

June 11 SMART Notebook Lesson Activity 

Toolkit 

Kellar 12:15-3:15pm Lisa Kokos 

June 12 SMART Notebook- creating your 

own activities 

Kellar 12:15-3:15pm Lisa Kokos 

SUMMER 2014 TECHNOLOGY WORKSHOPS 

Here are some workshops that will be offered this summer.  Please go to the 

district’s Online Professional Development Calendar to get more information and 

to register.  August workshops will be posted later, so please check back. 

All things are difficult before they are easy. John Norley 



GETTING TO KNOW OUR NEXT GENERATION SCIENCE STANDARDS (PART 6) 
Submitted by Kristin Langston-Rogers, Curriculum Facilitator 

Unlocking the Foundation Box 
                  Dimension 3:  Disciplinary Core Ideas 

 

 

 

 

The NGSS is intended to increase coherence in 

K—12 science education. It views the notion of 

learning as a developmental progression, 

where children continually build on and revise their knowledge and abilities. This knowledge building starts 

with their curiosity about what they see around them and their initial concepts about how the world works. The 

goal is to guide their knowledge toward a more scientifically based and coherent view of the natural sciences and 

engineering, as well as of the ways in which they are pursued and how their results can be used.  

Disciplinary core ideas have the power to focus K–12 science curriculum, instruction and assessments on the 

most important aspects of science. To be considered core, the ideas should meet at least two of the following 

criteria and ideally all four: 

 Have broad importance across multiple  sciences or engineering disciplines or be a key                                  

organizing concept of a single discipline;  

 Provide a key tool for understanding or investigating more complex ideas and solving problems; 

 Relate to the interests and life experiences of students or be connected to societal or personal                 

concerns that require scientific or technological knowledge; 

 Be teachable and learnable over multiple grades at increasing levels of depth and sophistication. 

DISCIPLINARY CORE IDEAS 

The continuing expansion of scientific knowledge makes it 

impossible to teach all the ideas related to a given discipline 

in exhaustive detail during the K-12 years. But given the 

cornucopia of information available today virtually at a touch 

- people live, after all, in an information age - an important 

role of science education is not to teach "all the fact" but 

rather prepare students with sufficient core knowledge so 

that they can later acquire additional information on their 

own. An education focused on a limited set of ideas and 

practices in science and engineering should enable students to 

evaluate and select reliable sources of scientific information 

and allow them to continue their development well beyond 

their K-12 school years as science learners, users of scientific 

knowledge, and  perhaps also as producers of such knowledge.      

(NRC Framework 2012, p. 30-31) 

One who gains strength by overcoming obstacles possesses the only 

strength which can overcome adversity.   
Albert Schweitzer 



GETTING TO KNOW OUR NEXT GENERATION SCIENCE STANDARDS (PART 6)...CONT. 

 

Disciplinary ideas are grouped in four domains: the physical sciences; the life sciences; the earth and space 

sciences; and engineering, technology and applications of science. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

…….The Connection Box or visit www.nextgenscience.org/ for more information. 

Life Science Earth & Space Science Physical Science
Engineering & 

Technology
LS1: From Molecules to Organisms:

Structures and Processes

LS1.A: Structure and Function

LS1.B: Growth and Development of 

Organisms

LS1.C: Organization for Matter and Energy 

Flow in Organisms

LS1.D: Information Processing

LS2: Ecosystems: Interactions, Energy, 

and Dynamics

LS2.A: Interdependent Relationships 

in Ecosystems

LS2.B: Cycles of Matter and Energy 

Transfer in Ecosystems

LS2.C: Ecosystem Dynamics, Functioning, 

and Resilience

LS2.D: Social Interactions and Group 

Behavior

LS3: Heredity: Inheritance and Variation 

of Traits

LS3.A: Inheritance of Traits

LS3.B: Variation of Traits

LS4: Biological Evolution: Unity 

and Diversity

LS4.A: Evidence of Common Ancestry and 

Diversity

LS4.B: Natural Selection

LS4.C: Adaptation

LS4.D: Biodiversity and Humans

ESS1: Earth’s Place in the Universe

ESS1.A: The Universe and Its Stars

ESS1.B: Earth and the Solar System

ESS1.C: The History of Planet Earth

ESS2: Earth’s Systems

ESS2.A: Earth Materials and Systems

ESS2.B: Plate Tectonics and Large-

Scale System Interactions

ESS2.C: The Roles of Water in Earth’s 

Surface Processes

ESS2.D: Weather and Climate

ESS2.E: Biogeology

ESS3: Earth and Human Activity

ESS3.A: Natural Resources

ESS3.B: Natural Hazards

ESS3.C: Human Impacts on Earth 

Systems

ESS3.D: Global Climate Change

PS1: Matter and Its Interactions

PS1.A: Structure and Properties of 

Matter

PS1.B: Chemical Reactions

PS1.C: Nuclear Processes

PS2: Motion and Stability: Forces 

and Interactions

PS2.A: Forces and Motion

PS2.B: Types of Interactions

PS2.C: Stability and Instability in 

Physical Systems

PS3: Energy

PS3.A: Definitions of Energy

PS3.B: Conservation of Energy and 

Energy Transfer

PS3.C: Relationship Between Energy 

and Forces

PS3.D:Energy in Chemical Processes 

and Everyday Life

PS4: Waves and Their Applications in 

Technologies for Information 

Transfer

PS4.A: Wave Properties

PS4.B: Electromagnetic Radiation

PS4.C: Information Technologies 

and Instrumentation

ETS1: Engineering Design

ETS1.A: Defining and Delimiting an 

Engineering Problem

ETS1.B: Developing Possible Solutions

ETS1.C: Optimizing the Design Solution

ETS2: Links Among Engineering, 

Technology, Science, and 

Society

ETS2.A: Interdependence of Science, 

Engineering, and Technology

ETS2.B: Influence of Engineering, 

Technology, and Science on 

Society and the Natural World

Note: In NGSS, the core ideas 
for Engineering, Technology, 
and the Application of Science 
are integrated with the Life 
Science, Earth & Space 
Science, and Physical Science 
core ideas

Core and Component Ideas

 

INTRODUCING PINPOINT 2.0 
Submitted by Shannon Marlin, Professional Development Coordinator 

 

 A new and improved Pinpoint 2.0 will arrive in PSD 150 for the 2014-2015 school year. Drag-and-drop 

functionality promises to make using the Learning Management System (LMS) easier than ever. No longer 

will it be time consuming to correlate content with standards or upload files to include in a course. Teachers 

will find that the Pinpoint 2.0 improvements, powered by the Agilix BrainHoney Learning Infrastructure, will 

expedite their creation of new exciting standards-aligned lessons for their students. The availability of a 

vetted digital content library in the LMS will help enhance teacher instruction that is aligned to Common 

Core State Standards.  

 Pinpoint 2.0 should help teachers minimize the time they spend grading or developing materials for 

instruction and increase the time they have available to teach, coach, and tutor students. The LMS will help 

teachers highlight students that need additional assistance and features a “prioritized to-do list” for teachers 

that focuses on students who need immediate help. 

 Administrators and Master Teachers will be trained this summer in preparation for Pinpoint 2.0’s 

introduction to the entire professional staff and our students. Pinpoint 2.0 promises to help Peoria continue to 

be “Remarkable”. 



TIME TO INITIATE A PLAN FOR A STRONG FINISH 
The Last 60 Days of the School Year Finishing Strong, Robert L DeBryn (The MASTER Teacher) 

 

 By now we probably believe that our students understand us, how we function, and our 

expectations. Our students are all apt to have different expectations and perceptions regarding the last 

weeks of school and it is up to us to make sure that they understand our expectations.  Listed below are 

seven actions we can take to ensure that they have a strong finish.   
 

1. At least once a week until the final class, remind your students where they started and how far they have come 

academically and socially as well as in attitude and effort.  Confirmation of progress is an ongoing and uplifting 

motivator. 
 

2. Be precise when reminding them of all the attitudes and actions that have gotten them to this point.  Build upon them 

and remind them that these are the characteristics that have prepared them for next year. 
 

3. Lay out both and daily a weekly plan of achievement for the final days of school.  Students must know about and 

understand the plan, the need for it, and the achievement that is expected.  Give precise expectations and explanations 

verbally and in writing.   
 

4. Resist the urge to change the rules of the game.  If you want to guarantee a trouble ending, all you need to do is 

change your expectations, initiate new procedures, install new rules or change your approach from the ways you collect 

paper to how your begin class.  This is a time to maintain high productivity and bring a successful closure to the class.  
 

5. Communicate beyond the call of duty during the last weeks of school.  Do it in a positive, upbeat, and enthusiastic 

way. Remember, work and pressure may be mounting in many places for students.  Some student save more on their 

plate and have a longer list of priorities now than at any other time of the year.  You must communicate calmly, 

seriously, and thoroughly.   
 

6. Celebrate work, effort , improvement, and success frequently. This action is vital to building students’ confidence with 

each passing day.  If you fail to take such action on a daily basis, you’ll look up one day and find that some students have 

been left behind in the final days of school.   
 

7. Remember the importance of relationships.  Too often we get so caught up in the work that needs to be done before 

school is out that we put relationships on the back burner.  We should be especially cognizant of the relationships we 

have with students who are moving out of elementary school, middle school and/or junior high school. This is a time of 

uncertainty. Relationships are very, very important to those students at this time.  They need reassurance.   

CHARACTERISTICES OF A REAL PROFESSIONAL 
MASTER Teacher 

 

1. Exceptional leaders have the capacity to respond professionally by holding their feelings in check so that 

their emotions don’t interfere with their ability to work with or relate to people. 

2. They encourage participation from others when reaching decisions. They welcome involvement from 

others.  

3. They continually question themselves. They look for mistakes in their own attitudes and actions.  

4. Exceptional leaders realize that other people may be trying to upstage them or beat them but they 

compete professionally without the feeling of hostility. 

5. They have control over the impulse to get even. They can take hostility from others without trying to 

retaliate, but will not remain idle while others abuse them.  

6. Exceptional leaders feel good about success, but aren’t carried away in a spirit or triumph or victory 

when reaching goals.   

7. Exceptional leaders lose without moping.  They are good losers as well as considerate winners. 

8. Exceptional leaders recognize and accept the restrictions imposed by laws and agreements that make it 

more difficult for them to reach some of their goals.  But they don’t  use them as excuses. 

9. They are not loners. They are participators and they remain loyal to both personal and professional 

relationships.  

10. Exceptional leaders set realistic goals. Their aspirations are high enough so that these leaders have to 

fight to achieve them, but sensible enough to be achievable.  Above all, good leaders never ask a person 

for more than he or she is capable of giving.  

The essence of all beautiful art, all art, is gratitude.  Friedrich Nietzsche 



THE YEAR IN REVIEW 
Submitted by: Shameika Sykes-Patterson, Literacy/Social Studies Coordinator 

Taken from: Oliver, Bruce. “The 2012 Closing of School Checklist, Just for the ASKing!, April 2012. 

 

It's that time of year. You look up at your calendar and begin counting down to the last days of school. 

Likewise, your students are on the edge of their seats. As the weather eventually begins to get nicer and nicer, 

it will be hard to keep students focused, but here are a few tips to have an instructionally-focused closing of 

school: 

 

Keep the focus on instruction.  

As the school year draws to a close, some practitioners start closing down too soon. Teachers need to set the 

tone in the classroom that there is still more to be learned even though the school year is ending. Because the 

students may be mentally shutting down, this is the time for teachers to make learning more enticing and 

interesting to maintain student involvement. In addition to an end of the year review, consider “previewing” 

the content for the next grade level or course. Give students a “sneak peek” into the content and skills for the 

next school year as a way to keep them interested in learning and to acknowledge students’ promotion to the 

next grade or course.  

 

Be creative.  

Unfortunately, some students feel that once standardized testing is completed, so is their investment in 

classroom activities. There is often a build-up to the school’s testing program, and after the tests are completed 

both teachers and students breathe a sigh of relief. The time period after school wide testing is a great time for 

teachers to inspire students with creative learning experiences which may include student presentations and/or 

demonstrations, the use of multiple intelligence strategies, as well as the inclusion of student choice as 

students demonstrate their learning. Keeping the students interested and involved is a real challenge but when 

teachers add creative dimensions to learning, the students may respond by buying into lessons they find 

interesting and applicable to their real world. 

 

Reach closure with individual students.  

One of the best ways to end the year with a group of students is to hold individual conferences with each 

student. The teacher can emphasize what each student has accomplished as well as goals the student set for 

future learning. Instead of whiling away the time with loosely structured classroom events or individual busy 

work, teachers can help each student feel a sense of accomplishment by collaboratively exploring with students 

their academic growth.  

 

Provide ideas for students during the summer break.  

Students lose academic skills during the summer months, and family socioeconomic status is highly correlated 

to the level of academic growth or decline in the summer months. Schools can help students by remembering to 

publicize community programs and events that students can access during their break from school. 

Additionally, it is important to send information to parents who may not be aware of these 

resources or who may not know how to help their children to become involved in these 

programs. 

 

Think about the future.  

There is a great deal of activity near the end of the school year. With this whirlwind of non-stop 

events, many educators find it difficult to think beyond the last day of school. Take some time 

before the school year ends, mentally review the school year just completed, and jot down 

thoughts about how to begin the next school year and ideas you definitely want to add to your 

teaching repertoire. Whereas some educators have a tendency to dwell on what didn’t work, it 

is much more satisfying and prudent to make a list of what went well, especially stopping to reflect on the 

students whose lives you have impacted in a positive way. 

  

Growth itself contains the germ of happiness.  
Perl S. Buck 



“ I learned there are troubles of more than one kind. 

Some come from ahead, others come from behind. But 

I’ve bought a big bat. I’m all ready, you see. Now my 

troubles are going to have trouble with me.”    Dr. Seuss 

 

THE IMPORTANCE OF THE ARTS IN SPECIAL EDUCATION 

Submitted by Maureen Langholf, Director of Special Education 
 

Reference: http://www.friendshipcircle.org/blog/2014/04/03/the-importance-of-the-arts-in-special-education/ 

A parent’s perspective of the Importance of Arts in Special Education 
 

 Sometimes it’s the extras that count. Special education is full of data and goals; 

“extras” such as fine or performing arts often fall by the wayside in the drive to achieve 

those goals. But more and more teachers, therapists and organizations are recognizing 

the fact that some students learn most effectively through the arts. For example, there 

are cases of non-verbal students who can sing before they learn to talk. Social and 

adaptive skills can be taught through drama, as demonstrated in the Friendship Circle’s 

drama program, in which participants write and perform their own musical. Science, 

math and other academic subjects can be made more accessible through drawing, 

painting, sculpting and mixed media. And that’s just the beginning. The arts may offer a 

quantifiable strategy to develop skills and knowledge for students in special education. 
 

So, what’s the evidence? 

Research has consistently demonstrated that involvement in the arts increases student achievement 

across all subject areas, as well as social and adaptive skills. Part of this is due to the multi-sensory nature of 

the arts: memory and cognition improve when academic content is combined with color-coding, movement, 

rhythm, sound phrases, textures and other sensory input. 

For example, when my son draws a diagram, map or visual interpretation for homework, he is more 

likely to remember the key terms and concepts. Medical studies have found that participation in creative arts 

reduces stress, which in turn enhances the ability to learn. In addition, because procedural memory is more 

reliable than short-term memory, the daily drills and routines of music, dance and drama classes allow a 

person with special needs to retain that knowledge and experience. 

But for therapeutic goals, music therapy has the largest body of evidence to support its efficacy for 

students in special education, especially those with autism . Scientists hypothesize that music engages 

the mirror neuron system in the human brain, which supports development in sensory-motor integration, 

speech and social skills. Music therapy can be individualized to accomplish goals in fine motor skills, speech, 

social skills, emotional processing and memory. 
 

Bringing the arts into self-contained classrooms 

Many self-contained classrooms already take time every day for music 

and movement. Some school districts also have a music therapist either on staff 

or under contract to provide services for students in special education. In these 

cases, the therapist comes to the classroom and provides lessons tailored to the 

students’ needs and goals. 

My friend Libby campaigns and fundraises every year to bring music 

therapy to her 7 year old son Sid’s classroom, because she has seen the positive 

effects firsthand: “Since he started music therapy, I have noticed that Sid has 

been trying to communicate more, his eye contact is better, he seems to want to 

connect with me more. One song he learned at music therapy is “Yellow 

Submarine” by The Beatles. He has been singing that around the house non-

stop!” 



● Call or e-mail Nicki Johnson, 
Health Educator, at the Hult 

Center for Healthy Living at 
(309) 692-6650 or  
njohnson@hulthealthy.org.  
 

● Visit www.cdc.org to learn 
more about Sleep and Sleep 
Disorders.  

 

May:  Bet ter  S leep Month  

25% of U.S. adults have reported inadequate sleep at least 15 out 

of every 30 days– half a month! 

 

Why is sleep so important?  Not only does sleep make us feel more  

energetic, happier, and more alert, but there are many health benefits 

to receiving adequate sleep.  Studies have indicated that sleep  

improves memory, increases quality and years of life, improves  

attention and grades in children, and lowers stress.   

 

How much sleep do we need? It is recommended that adults receive 

7-8 hours of sleep every night.  Young children need at least 10 hours 

of sleep, while teenagers need at least 9 hours.  Babies, however,  

typically sleep about 16 hours every day.   

Hult Center for Healthy Living     5215 N. Knoxville Ave.    Peoria, IL     Tel  309.692.6650  

WANT MOR E  
INFOR MATION?  

Inadequate sleep is  

associated with several 

chronic diseases &  

conditions including: 
 

-Diabetes 

-Heart Disease 

-Hypertension 

-Obesity 

-Depression 

-Decreased Immune 

Function 

-Lower Life  

Expectancy  

 

Hult’s Healthy Tips: How to Improve Sleep 

 
1. Go to bed the same time each night and get up the same 

time each morning. 

2.    Sleep in a dark, quiet, comfortable environment. 

3.   Exercise daily (but not right before bedtime). 

4.   Limit the use of electronics before bed. 

5. Relax before bedtime. A warm bath or reading  might 

help. 

6. Avoid alcohol and stimulants such as caffeine late in the 

day. 

7.  Avoid nicotine. 

8. Consult a health care professional if you have  

 ongoing sleep problems.  


